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Background
Over the past four and a half years or so the Irish universities have played a significant part in the development and early implementation of the National Framework of Qualifications.  As well as contributing to the developmental work and deliberations of the National Qualifications Authority of Ireland - both through their nominee on the Authority and through their active participation in the various technical advisory groups established by the Authority - the universities have been operating the major award-types from Level 7 to Level 10 in the Framework, since the formal launch of the Framework in October 2003.  Yet, while the progress made to date has been substantial, the universities have also signalled their intent that they are determined to avoid any loss of momentum with regard to the ongoing implementation of the Framework.  This commitment is reflected, for example, in the recent publication by the Irish Universities Association of a briefing document on the Framework for university staff: The Universities and the National Framework of Qualifications (IUA, 2005).  In addition, it is also reflected in the decision of the university registrars (taken in January 2005) to sanction a series of bilateral discussions on outstanding implementation issues between each of the eight universities and the executive of the Qualifications Authority.  
It is with the outcomes of these bilateral meetings, which took place throughout the spring and summer of 2005, that this discussion paper is concerned.  Grounded upon the information and data collected during the course of the eight meetings, and building upon the various ideas and suggestions put forward by the participants, the paper sets out a possible course for accelerating, and moving towards the completion of the process of Framework implementation across the university sector.   

Issues

It quickly emerged in the series of bi-laterals between the Authority executive and the universities that there are three key areas which will need to be addressed in the short term, if the Framework is to become fully operational within the university sector. These are:

· the need to articulate a basis, and to develop a process for, including the universities’ non-major awards in the Framework  (i.e., the various non-major awards made by the universities that are currently designated as certificates and diplomas but which are not yet included in the Framework)
· the need to clarify the level and precise award-types of the universities’ major diplomas at Level 8 and Level 9 of the Framework, and to adopt clear and consistent naming conventions for these awards across the university sector
· the need to address the issue of how the ‘antecedent’ awards of the universities, i.e., the awards that were made by the universities before the  Framework was developed, are to be accommodated in the Framework. 
This paper will look at each of the three areas in turn, focussing, in particular, on the technical and other challenges associated with each area, and concluding with a suggested approach to address these challenges.  
It should be noted that there was widespread agreement amongst the university staff who participated in the recent meetings that the outstanding issues regarding Framework implementation should be addressed, as has been the case hitherto, in a collective manner.  The suggestions for moving forward in each of the three areas, therefore, are based on the assumption that the approaches, if adopted, will be implemented across the university sector as a whole. 
Area 1: the inclusion of the universities’ non-major awards in the Framework

It was agreed at the outset that the need to address the complex issues surrounding the inclusion of the universities’ non-major awards would provide the main focus of the series of bi-laterals between the Authority executive and the individual universities.  That this particular issue was deemed to need such focussed attention was due in large measure to the general sense that prevailed that there existed a very numerous and diverse collection of non-major certificates and diplomas in the university system, which had evolved in an organic and sporadic manner over time, and which would not therefore lend themselves so easily to the kind of classification that would be needed to bring about their inclusion in the Framework.  To test whether this was the case or not, it was agreed that the meetings between the Authority executive and the universities would be largely concerned with the compilation of structured, albeit necessarily informal, inventories of the non-major awards in each of the universities.  In some instances, these inventories were provided by the universities themselves.  In others, they were compiled by the Authority executive on the basis of information supplied by the universities.  Generally speaking, the intention underpinning the compilation of these inventories was not to document in any definitive manner how and where the non-major awards would be included in the Framework but, rather, to provide the essential information upon which an informed approach to this task would be developed. Thus the inventories were concerned first and foremost with providing a general profile of each non-major certificate and diploma in each of the universities.  To do this, each of these awards (where possible) was described in terms of the delivery mode and duration of the associated programmes, and in terms of the associated credit weighting (whether actual or nominal).  In addition, an attempt was made, albeit in a non-scientific way, to assign particular named awards to particular levels in the Framework – on the basis of making rough comparisons with awards/awards types that have already been placed or have already been included in the Framework – and to suggest possible mechanisms for their inclusion through the use of the existing classes of award-types (major, minor, special purpose and supplemental) that the Framework now incorporates. 
The exercise proved very fruitful.  While it certainly confirmed that there was a great deal of diversity in relation to the universities’ non-major awards across the sector, it also indicated that there are few, if any, awards  in the system that cannot be accommodated within the basic architecture of the Framework.  In undertaking this work, the existence of a relatively uniform understanding about the use of credit, in terms of defining volume, across the university sector has been helpful.  The following are the main observations that can be made about the non-major certificates and diplomas in the university system at present.

Non-major Certificates (i.e., certificates which do not currently relate or belong to any of the major award types in the National Framework of Qualifications)       
· It would appear that the bulk of the existing non-major certificates in the university system have a credit weighting of no more than 60 ECTS or equivalent.  Indeed, many certificates, especially within the NUI system, have considerably less, e.g, 20 credits, 30 credits, 45 credits.  

· It would appear that the bulk of existing non-major certificates in the system will eventually range over a number of Framework levels – certificates have been identified which could, with some confidence, be allocated to Levels 5 (often referred to as ‘foundation’ certificates), Levels 6 and 7, and Level 9 (often referred to as ‘postgraduate’ certificates).

· There do not appear to be many non-major certificates that could confidently be allocated to Level 8 (Honours Bachelor Degree level), or Level 10 (Doctoral Degree level) at present.
· All of the certificates looked at display characteristics which would allow for their classification as minor and special purpose awards – few, if any, at present display the characteristics of supplemental awards.  It should be noted, however, that in discussions held with the Colleges of Education, it has emerged that the supplemental award type is of great interest to those providers who are interested in developing in-service training programmes for teachers and that in the future the supplemental award-type might be used with some frequency in this context.
· In general, it would appear that few of the universities’ non-major certificates share the characteristics of the Higher Certificate major award-type, though there may be one or two possible examples, e.g., TCD’s Certificate in Dental Hygiene, which is a two year full-time certificate. It is unclear whether this is at Level 6 or Level 7 in the Framework at this juncture.  In addition, one of the Colleges of Education has indicated that it would like to develop programmes leading to Higher Certificate awards, and that the possibility of utilising it within the university sector should not be ruled out. 

Non-major Diplomas (i.e., diplomas which do not currently relate or belong to any of the major award types in the National Framework of Qualifications) 
· There appears to be greater variation in terms of the volume of credit allocated (whether actually or nominally allocated) to non-major diplomas than to non-major certificates – examples exist of non-major awards currently designated as diplomas with 15 credits, 30 credits, 60 credits, 90 credits, 120 credits, 180 credits.  
· As is the case with non-major certificates, non-major diplomas will likely range over a number of levels. The bulk of them would appear to be in or around Level 7, though this needs to be tested more rigorously.  Moreover, there are some examples of Level 8 and possibly some Level 6 and Level 9 non-major diplomas. The Level 6 and Level 9 non-major diplomas, if their existence is ultimately confirmed, are rare creatures at present.
· Many of the non-major diplomas that have been examined display characteristics which would allow for their classification as minor and special purpose awards – few at present display the characteristics of supplemental awards, though a case could be made for a handful of existing awards, e.g, UCD’s Certificate in Architectural Professional Practice and Practical Experience, an award which recognises the acquisition of postgraduate professional learning (i.e.,  supplemental learning); or the various diplomas awarded by UCC in the area of Food Science and Technology which are described by the university as continuous professional development programmes/awards. 
· There are a certain number of non-major awards currently designated as diplomas that display the characteristics of major awards, particularly in terms of the volume of learning associated with them.  Some of these might be appropriately reclassified as one or other of the existing major awards, e.g., there are some examples of diplomas  which look like Higher Diplomas (conversion courses at Honours Bachelor Degree level), or Ordinary Bachelor Degrees (3 year diplomas around the Level 7 level). 
· There also appears to be a non-major diploma ‘type’ that displays many of the characteristics of a major award but which does not easily conform to any of the existing major award-types in the Framework.  It has been suggested by the universities that there may be a need for the Authority to determine a new award-type – an undergraduate diploma – to accommodate this non-major diploma ‘type’, the essential characteristics of which are that its associated learning outcomes appear to be at Level 7 in the Framework, and that the associated volume of learning is generally equivalent to 60-120 ECTS credits.
Area 1: Conclusions and Way Forward
Conclusions

· It is evident from the foregoing that there is a clear basis for the inclusion of many of the universities’ non-major certificates and non-major diplomas in the Framework, as the vast majority of them can be categorised as either:

· Minor awards: in such cases the associated learning outcomes form a component part of the learning outcomes of a major award.  Thus, for example, what is currently designated as the ‘postgraduate certificate’ in some universities is invariably a component part of a postgraduate diploma and/or masters degree, while a considerable number of certificates and diplomas form part of existing Honours Bachelor Degree awards/programmes


Or

· Special Purpose awards:  in these cases the awards are standalone and are made for specific, relatively narrow purposes.  Examples of such special purpose awards would include NUI Galway’s Foundation Diploma in Training and Education, which leads to recognition of graduates for registration by FÁS as trainers, or TCD’s Certificate in Dental Nursing, which is a standalone professional qualification.

· It is also evident that some of the awards that are currently classified as non-major diplomas or non-major certificates might be more appropriately classified as major awards in the Framework, e.g., TCD’s three year Diploma in Theology displays many of the characteristics of an ordinary bachelor degree as does the University of Limerick’s three year Diploma in Applied Taxation.  In a similar vein, UCD’s currently designated Diploma in International Business might qualify as a Higher Diploma at Level 8 given that the programme content is made up of final year material from the Faculty of Commerce undergraduate programmes.
· It is clear that some concerted work needs to be undertaken to identify the broad learning outcomes associated with many of the non-major certificates and diplomas so as to identify their precise level in the Framework.  In undertaking such work, there will be a need to ensure that the level assigned to these is accurate and appropriate in the context of the university and other awards at the same and adjoining levels.  This need will be particularly marked in relation to those awards whose learning outcomes are at levels in the Framework which would not generally be associated with the universities, i.e., Levels 5 and 6.  Moreover, the process whereby the levels are assigned to particular awards should be transparent so as to ensure that confidence in the integrity of the Framework is maintained throughout the entire Irish education and training community, Irish society at large and amongst the international education and training community.    
· There may be an argument for the determination by the Authority of a new major award type at Level 7 of the Framework, an ‘undergraduate diploma’, although the validity of this argument needs to be tested more rigorously in consultation with the universities and other higher education and training awarding bodies.  An alternative argument could be made that the apparent existence of another major award-type at Level 7 can be explained in terms of the prevalence of a commonly used structure for special purpose or minor awards, i.e., there are commonly used special purpose or minor awards that have a medium volume of learning associated with them in the region of 60-120 ECTS credit. 
· Based on initial, albeit tentative, analysis of existing named awards, the main features of the possible new award-type are that it has some, though not all, of the learning overcomes associated with the Ordinary Bachelor degree and would be described as having a medium volume of learning, i.e., a volume of learning in the region of 60-120 ECTS credits. A significant number of the awards that were listed in the inventories of the universities’ non-major awards could be accommodated in the Framework through the mechanism of such an award-type.  
· Finally, it should be noted that if a new major award-type was created at Level 7 all higher education and training awarding bodies would be entitled to avail of it.
Way Forward
On the basis of the above conclusions, it is possible to chart a course for the inclusion of the non-major awards, consisting of the following elements and processes:
· Following consultation, this draft paper will be finalised and agreed by the universities and Qualifications Authority by the end of November 2005. It will be distributed among the universities and to other stakeholders. 
· During the period December 2005 – April 2006, each of the universities will examine in detail its portfolio of non-major certificates and diplomas and identify which of these awards would be more appropriately classified as: 
(a) existing major awards  
(b) minor, special purpose or supplemental awards
.  
The Authority executive would be willing to assist the universities in undertaking this task and both parties would be able to draw upon the inventories that have already been compiled.  In addition, it would also be helpful for the universities, both individually and collectively, to draw upon the experiences of the other awarding bodies in furthering this work. 
· During the same period December  2005- April 2006, each of the universities will work on the articulation of the broad learning outcomes associated with their non-major awards so as to determine the level at which they are to be included in the Framework.  The Authority executive would again be willing to assist in this process if such assistance was needed, including providing some training sessions/seminars for those staff directly involved in the process.  In this regard, there are also a number of useful templates in existence which could be used to facilitate the work. In 2004-5, for example, FETAC developed and used a template for a broadly similar project: the placing of their existing and former awards at the appropriate levels in the Framework.  Moreover, a joint An Bord Altranais-Qualifications Authority pilot project, which has the overall aim of exploring the possibility of developing a framework of qualifications for nursing and midwifery within the context of the Framework, has also used a template (developed from the FETAC model) to do some broad referencing of existing programmes/awards against Framework levels.  A  template tailored to the specific needs of the universities could be developed from either of the above models and could provide a basis for articulating/determining the learning outcomes of the universities’ non-major awards and their particular levels in the Framework.  For illustrative purposes, a sample extract of the  Bord Altranais  template is included in appendix 2 of this document.     

· Ultimately, the aim would be for each of the universities to self-validate in a transparent manner the level at which each non-major award is to be included in the Framework and to specify the mechanism through which it will be included (i.e., reclassification of particular awards as major awards including the projected new award-type, or use of the minor, special purpose or supplemental award-types). In this regard, the Framework award-type descriptors are key reference documents.  In terms of the size of awards, the descriptors use the terms ‘small’, ‘medium’ and  ‘large’.  As a general rule of thumb, these terms may be defined as follows:

Small:
 

Less than 60 ECTS credits

Medium:

60-120 ECTS credits

Large


120 or more ECTS credits.

· Ideally, the aim should be to complete this self-validation work by the summer of 2006 (before the end of the academic year), including approval by the respective academic councils. As part of this work, it would be helpful if the universities consulted with the other higher education awarding bodies to share experiences.  Finally, each of the universities would write to the Authority to inform it of its decisions, and the process which was undertaken to arrive at them. Thereafter, the award-type and level of each of the non-major awards would be identified in the Diploma Supplements issued to graduates, and in other relevant materials.

· Throughout the discussions between the universities and the Authority executive, the universities reaffirmed their preference for using the titles  ‘certificate’ and ‘diploma’ in the naming of non-major awards.  In addition, they also reiterated their belief that the distinction in the use of these titles should be made on the basis of the volume of credit associated with each award, rather than on its level in the Framework.  To this end, therefore, it is suggested that in undertaking the above validation exercise the universities would confine the use of the word certificate to awards with credit weightings of less than 60 credits and the word diploma to awards of 60 or more credits or equivalent.
· Finally, on completion of the self-validation work on the non-major awards in the universities, the Authority will initiate discussions with the universities and other higher education and training awarding bodies to explore the issue of whether a new major award-type at Level 7 should be determined on the basis of the criteria outlined above, i.e., that such an award would have associated learning outcomes at Level 7 in the Framework, and that the associated volume of learning would be generally equivalent to 60-120 ECTS credits.      

Area 2: Clarification of levels/award types of the major diplomas
It was not originally envisaged that the bilateral meetings between the Authority executive and the universities would deal with the issue of clarifying which of the universities major diplomas are higher diplomas at Level 8 and which of them are postgraduate diplomas at Level 9.  However, in the course of compiling the inventories of the non-major awards, the issue was raised consistently, partly because the process of including the non-major awards is seen as an opportunity to tie up other loose ends with regard to the implementation of the Framework, and partly because some of the awards that are currently designated as non-major awards might well be more appropriately classified as major diplomas at Level 8, i.e., Higher Diplomas. 
There are two distinct aspects to the issue of clarifying the levels/award-types of the universities major diplomas at levels 8 and 9.  The first of these has to do with the associated learning outcomes.  It is not entirely clear in some instances whether the learning outcomes of particular major diplomas are at Level 8 or Level 9 in the Framework and thus, like the non-major awards, there is a need to undertake a process through which the learning outcomes of particular names awards may be clearly identified and articulated.  Such a process would ultimately enable the universities to classify their major diplomas in accordance with the Framework award-types and to include them at the appropriate level in the Framework.

The second aspect of the clarification of the levels/award-types of the universities major diplomas at levels 8 and 9 relates to the naming conventions used.  Even where a university has a good sense of whether a particular diploma is a Higher Diploma at level 8 or a Postgraduate Diploma at level 9, there has been some reluctance or, perhaps more accurately, no moves have been made yet, to abandon older naming conventions (e.g. the use of Higher Diploma for all such level 8 and level 9 diplomas) and to replace them with the new award-type titles. 

It is clear from the foregoing that the anticipated exercise surrounding the validation of the non-major awards also offers an opportunity to clarify the situation with regard to the Level 8 and Level 9 major diplomas.  It is recommended, therefore, that the latter task is subsumed into the validation exercise on the non-major awards, with a view to determining which of the major diplomas have level 8 and level 9 learning outcomes, and which consequently should be classified as Higher Diplomas at Level 8 and Postgraduate Diplomas at Level 9. Again, the Authority executive would be willing to assist in this task and would be able to draw upon work undertaken in the compilation of the inventories over the past number of months.  It would also be useful for the universities to consult with other higher education and training awarding bodies who have already undertaken such work.
Area 3: The inclusion of the ‘antecedent’ awards of the universities
This particular topic did not feature very prominently in the discussions undertaken between the Authority executive and the universities in the preceding months.  However, the Authority has received a sizable number of queries recently relating to the status of awards that were made by the universities prior to the emergence of the Framework and the universities agreement to use the major award types.  This is a matter of some importance for learners who received such awards and who are now seeking to return to learning to achieve post-Framework awards at higher levels.  In such cases, if the award being currently sought can be proven to be at a higher level than the older pre-Framework award, and that genuine progression is taking place, the learner is entitled to free fees.  
It is not always clear to the grant giving authorities and other interested parties that some of the older awards, especially older manifestations of the Ordinary Bachelor Degree such as general or pass bachelor degrees, can be distinguished from  new Framework awards like the Honours Bachelor Degree and that they are in reality at different levels in the Framework.  Thus, while it had not been anticipated that any moves would be made at this juncture to look at the placement of the historic awards of the universities, there is now clearly a need to at least clarify the position of the forerunners or earlier manifestations of the universities major awards in the Framework.  To this end, therefore, it would be helpful for each of the universities, as part of the validation exercise proposed above, to assemble a list of the earlier manifestations or antecedents of its current major awards and to communicate to the Authority that these awards are at the same level as their successors.  As with the previous proposals the Authority would be willing to assist the universities in this task.   

Appendix 1 -  Descriptors for Minor, Special Purpose and Supplemental Award-types
AWARD-TYPE DESCRIPTOR  ‘MINOR AWARD-TYPE’

	Class of Award

 
	Minor award

	Purpose


	Multi-purpose award-type that recognises attainment of part of a major award and which has relevance in its own right. 

	Level


	Generally, the same level as the major award to which it is linked

	Volume

 
	Variable - smaller than the major award of which it is a part 

	Comprehensiveness
	Variable



	Knowledge - breadth
	Variable

	Knowledge - kind
	Variable

	Know-how and skill - range
	  Variable

	Know-how and skill - selectivity
	Variable



	Competence - context
	Variable

	Competence - role
	Variable



	Competence – learning to learn
	Variable

	Competence - insight
	Variable

	Progression & Transfer 
	Transfer to programmes leading to attainment of a part of one or more major awards 

Transfer to programmes leading to special purpose awards



	Articulation

 
	

	Link to other Awards
	Learning outcomes form part of those of a major award 


 

AWARD-TYPE DESCRIPTOR  ‘SPECIAL PURPOSE AWARD-TYPE’

	Class

 
	Special Purpose

	Purpose


	To meet specific, relatively narrow focused legislative, regulatory, economic, social or personal learning requirements

	Level


	  Any Level – best-fit

	Volume

 
	Variable - between small and medium 

	Comprehensiveness
	Usually limited to a small number of sub-strands



	Knowledge - breadth
	Variable

	Knowledge – kind
	Variable

	Know-how and skill – range
	Variable

	Know-how and skill - selectivity
	Variable



	Competence - context
	Variable



	Competence – role
	Variable



	Competence – learning to learn
	Variable

	Competence - insight
	Variable

	Progression & Transfer

 
	Transfer to programmes leading to major or minor awards at the same level or above

Transfer to programmes leading to supplemental awards at the same level

Transfer/progression to programmes leading to related special purpose awards at the same level or above

	Articulation

 
	 

	Link to other Awards
	  Learning outcomes may form part of those of a major award, minor award or supplemental award


 

AWARD-TYPE DESCRIPTOR  ‘SUPPLEMENTAL AWARD-TYPE’

	Class

 
	Supplemental

	Purpose


	For learners who have already obtained a major or special purpose award. May be for refreshing/updating and continuous education and training with respect to an occupation/profession.

	Level


	Generally, the same level as the major or special purpose award to which it is linked

	Volume
	Variable - between small and medium

	Comprehensiveness
	Variable

	Knowledge - breadth
	Variable

	Knowledge - kind
	Variable

	Know-how and skill - range
	Variable

	Know-how and skill - selectivity
	Variable



	Competence - context
	Variable



	Competence - role
	Variable



	Competence – learning to learn
	Variable

	Competence – insight
	Variable

	Progression & Transfer

 
	Progression to programmes leading to major awards at the next level in a related field of learning



	Articulation

 
	From major or special purpose award at the same level

	Link to other Awards
	Learning outcomes are closely linked to those of a major award or of a special purpose award – they generally reflect a deepening of learning, up-dating or specialisation


 

Appendix 2: Example of the kind of template that might be used to evaluate learning outcomes of non-major awards  
The following document is an extract sample of a template that is currently being used within the context of An Bord Altranais’s pilot project, which is being undertaken in consultation with the Qualifications Authority, to develop a framework of qualifications for nursing and midwifery within the context of the National Framework of Qualifications.   Specifically, it is being used to evaluate existing and previous qualifications in nursing and midwifery with a view to referencing them against the Framework (one of three strands in the overall project).  Based on a template developed by FETAC for the evaluation and placing of its existing and former awards, this particular template uses a scoring system to make a judgement on  the question posed in the template ‘In what way(s) does the evidence reflect the various [Framework] sub-strands [of knowledge, skill and competence]?  The scoring systems is as follows: 

	1
	Not at all

	2
	In a very limited way

	3
	Moderately

	4
	Quite well

	5
	Excellently


Samples of the template for  the evaluation of awards at Levels 5, 7 and 9 of the Framework are given below to demonstrate one possible model that might be considered for use by the universities in analysing the learning outcomes associated with their non-major diplomas and certificates and, indeed, the major diplomas at Levels 8 and 9.

	 Awarding Body :
	Award title put forward for referencing against this Level

(all awards comprising a set should be individually named)

	Level Five Synopsis

The learning outcomes at this level include a broad range of skills that require some theoretical understanding.  The outcomes may relate to engaging in a specific activity, with the capacity to use the instruments and techniques relating to nursing and midwifery.  They are associated with work being undertaken independently subject to general direction.


	


	Strand
	Sub Strand
	Indicators of Knowledge, Skill and Competence
	In what way(s) does the Evidence reflect the Various Sub-Strands
	SCORE 1-5

	Knowledge
	Breath

Kind


	Broad range of knowledge

Some theoretical concepts and abstract thinking with significant depth in some areas with regard to nursing and midwifery.
	
	

	Skill

Know-How
	Range

Selectivity


	Demonstrate a broad range of specialised skills and tools with regards to nursing and midwifery practice.

Evaluate and use information to plan and develop investigative strategies and to determine solutions to varied unfamiliar problems.
	
	

	Competence
	Context

Role

Learning to Learn

Insight


	Act in a range of varied and specific contexts taking responsibility for the nature and qualify of outputs; identify and apply skill and knowledge to a wide variety of contexts within nursing and midwifery practice.

Exercise some initiative and independence in carrying out defined activities; join and function within multiple complex and heterogeneous groups (working as part of a multi-disciplinary team).

Learn to take responsibility for own learning within a managed environment.

Assume full responsibility for consistency of self-understanding and behaviour.


	
	

	Signature (F. Awarding Body):                                                                                                                                                              Date:




	 Awarding Body:
	Award title put forward for referencing against  this Level

(all awards comprising a set should be individually named)

	Level Seven Synopsis

The learning outcomes at this level demonstrates specialised technical, creative or conceptual skills across a variety of areas.   Recognising limitations of current knowledge and indicating familiarity with sources of new knowledge, integrating concepts across a variety of areas in nursing and midwifery..


	


	Strand
	Sub Strand
	Indicators of Knowledge, Skill and Competence
	In what way(s) does the Evidence reflect the Various Sub-Strands
	Score 1-5

	Knowledge
	Breath

Kind


	Specialised knowledge across a variety of areas within nursing and midwifery practice.

s

Recognition of limitations of current knowledge and familiarity with sources of new knowledge within the fields of nursing and midwifery.
	
	

	Skill

Know-How
	Range

Selectivity


	Demonstrates technically creative, conceptual skills within nursing and midwifery practice.

Exercise appropriate judgement in implementing and evaluating practice within nursing and midwifery.  Exercises supervisory functions.
	
	

	Competence
	Context

Role

Learning to Learn

Insight


	Utilise diagnostic and creative skills with regard to a range of activities in a wide variety of contexts.

Accepts responsibility for determining and achieving personal group outcomes.  Take significant or supervisory responsibility for the work of others in a defined area of work.

Takes initiative to identify and address learning needs and interact effectively in learning group.

Express an internalised personal worldview manifesting solidarity with others.
	
	

	Signature (F. Awarding Body):                                                                                                                                                              Date:




	 Awarding Body:
	Award title put forward for referencing against this Level

(all awards comprising a set should be individually named)

	Level Nine Synopsis

The learning outcomes at this level demonstrate a range of specialised and standard research indicates a critical awareness of current problems/insights, which is informed by the forefront of a field of learning.   Demonstrates a systematic understanding of knowledge, develops new skills to a high level including novel and emerging techniques/practices associated with nursing and midwifery.


	


	Strand
	Sub Strand
	Indicators of Knowledge, Skill and Competence
	In what way(s) does the Evidence reflect the Various Sub-Strands
	Score 1-5

	Knowledge
	Breath

Kind


	A systematic understanding of knowledge with regards to nursing and midwifery practice.

A critical awareness of current problems and/or new insights informed by the forefront of a field of learning.
	
	

	Skill

Know-How
	Range

Selectivity


	Demonstrate a range of standard and specialised research or equivalent with regards to nursing and midwifery practice.

Select from complex and advanced skills across fields of learning.  Develop new skills to a high level.
	
	

	Competence
	Context

Role

Learning to Learn

Insight


	Act in a wide and often unpredictable variety of professional levels and ill-defined contexts.

Take significant responsibility for the work of individuals and groups. Lead and initiate activities.

Learn to self-evaluate and take responsibility for continuing academic development.

Scrutinise and reflect on social norms and relationships and act to change them.


	
	

	Signature (F. Awarding Body):                                                                                                                                                              Date:




� 	The descriptors for the minor, special purpose and supplemental award-types are set out in Appendix 1.


� 	For more information on credit and its relationship to the National Framework of Qualifications see ‘Principles and operational guidelines for the implementation of a national approach to credit in Irish HigherEducation and Training’ (� HYPERLINK "http://www.nqai.ie/en/Publications/File1,843,en.doc" ��http://www.nqai.ie/en/Publications/File1,843,en.doc�  )
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